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Unit 2 - Lesson 1

Lesson #1
Investigating Drug Categories

Specific Expectations:
Students will:
	- Outline the possible negative consequences of substance use and abuse (ex. fetal alcohol 	syndrome, effects of steroid use, accidents when drinking and driving)

Materials:
- Poster - Guidelines for Health Class
- What am I? (1.0 OH)
- Overhead projector
- Laminated cards for Wall Web - (headings: “Substance Use and Abuse”, “Categories”, “Stimulants”, “Depressants” and “Hallucinogens”) (1.1 L)
- Wall Web example (1.1 REF) 
- Ball of string to connect wall web 
- Concept Attainment (1.2 OH)
- Laminated Cards - Categories of Drugs (1.3 L/ 1.3 REF) 
- Drug Categories (1.4 H)

Teaching/learning strategies:
- Note to teacher: Some strategies have been adapted from Beyond Monet by Barrie Bennett and Carol Rolheiser, (2001) and Think Literacy Cross Curricular Approaches, (2005).

- Activity #1 - Review Guidelines for Health Class

	- Review classroom expectations for the healthy living unit, but do not tell students which unit 	you are going to be studying because Activity #2 in this lesson provides students with an 	opportunity to attempt to guess the focus of the unit! You may choose to have
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	some expectations for health Guidelines for Health Class
1. Respect others (ex. active listening, showing respect for comments made by other students)

2. No name rule (ex. when providing an example, don’t use names)

3. Participate (ex. try to be an active participant during discussions)

	class posted in the room if 
	similar ones have not already 
	been discussed with the class. 
	It may be helpful to develop 
	some of these guidelines for 
	health class together with the 
	students. Some of the 
	guidelines may include 
	examples as outlined in the text 	
	box. (5 min)


- Activity #2- Introductory Activity “What am I?”

	- Explain to students that you are going to show them a series of statements one at a time. 	Students are to remain quiet but should raise their hand at any point to indicate that they have 	guessed “what I am” from the clues provided. However, no student will be asked to give his/her 	response until all statements have been shown to the class. After explaining how the game will 	work, place the overhead, “What am I” (1.0 OH) on the projector while covering all statements. 	Uncover and read each statement one at a time, or have students volunteer to read. At the end, 	hopefully students will guess the answer which is drugs. Indicate to students that this unit will 	focus on substance use and abuse. (5- 10 min)

- Activity #3 - Wall Web (see Appendix A for additional information about the Wall Web Strategy)

	- Explain to students that throughout the unit, they will have an opportunity to contribute to the 	Wall Web that will be started today. (Note: You will need a large area on the bulletin board or 	wall for this wall web...see example provided on Wall Web (1.1 REF)).

	- Place the laminated card “Substance Use and Abuse” (1.1 L) on the wall or bulletin board to 	start the wall web. Use string to connect the first laminate to the next laminated heading, 	“Categories of Drugs”. Ask students to think back to the Substance Use and Abuse unit from last 	year. Explain that
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	students would have learned that drugs fit into 3 different categories.   Then, attach 3 more 	pieces of string to lead to the 3 category labels. As students offer the responses, “Stimulants, 	Depressants and Hallucinogens,” ask the students who provided the answers to attach the 	headings to the wall web. Explain to students that over the next few days, they will have 	opportunities to identify some of the drugs that fit into the various categories. (5 min)

- Activity #4 -Concept Attainment

	- Place the overhead, “Concept Attainment” (1.2 OH) on the overhead for the class to view. 	Refer to Appendix B for instructions to use this strategy with the class. You may want to have 	students discuss the testers with a partner by using the “Think, Pair, Share” strategy (Appendix 	C).

	-Once the students have identified whether the testers are “yes” or “no” statements, have 	students identify the category of drugs. Refer to “Answers - Concept Attainment” (1.2 REF) 	when taking up the activity. Explain to students that depressants are only one of the three 	categories of drugs, and now they are going to take a closer look at all three of the categories of 	drugs. These include stimulants and hallucinogens. (10 min)

- Activity #5 - Matching Activity for Categories of Drugs

	- Divide students into groups of 4. Provide each group with a set of laminated cards, “Categories 	of Drugs” (1.3 L/1.3 REF). Ask students to place the headings at the top of their desk and to 	discuss each of the statements or examples provided. Indicate to students that they will have 3 	minutes to place each of the cards under the appropriate headings. Once students have 	completed this task, take up the responses by using the answer sheet (1.3 L/1.3 REF) provided.

	- Explain to students that all drugs fit into these three categories and that we will discuss 	individual types of drugs and their categories in a later lesson. (5-10 min)

- Homework: Provide students with the handout, “Drug Categories” (1.4 H) to be completed for homework.
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1.0 OH

“WHAT AM I?”

I am not a type of food!

I can be found in a drink that is often consumed in the morning.

I can be helpful.

I can be harmful.

I can change the way the body works.

I can change the way the mind works.

Sometimes I’m illegal.

Sometimes I’m legal.

I can make it difficult for people to sleep.

I can make it difficult for people to concentrate.

Sometimes people get lower marks in school because of me.

Sometimes people become very moody, depressed, anxious angry or even violent because of me.

Some people think I will help them fit in with friends.

Í usually give people a false sense of confidence.

People often lose their motivation because of me.

“WHAT AM I?”
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1.1 REF

Wall Web
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1.1 L

Wall Web - Laminated Cards
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1.2 OH

Concept Attainment

A. Review the “yes” and “no” columns.

B. Decide which columns each of the testers should fit into.

C. Identify the category of drugs outlined by this concept attainment activity.

	Yes
	No

	- slows down central nervous system
	- tobacco

	- alcohol
	- caffeine

	- feeling tired
	- increases activity of central nervous system

	- slows down brain activity
	- heart rate increases

	- painkillers
	- blood pressure increases

	Testers: (check yes or no)

O Yes   O   No          1. You become less aware of events around you.

O Yes   O   No           2. Your body temperature increases.





Category:
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1.2 REF

Answers - Concept Attainment

A. Review the “yes” and “no” columns.
B. Decide which columns each of the testers should fit into.
C. Identify the category of drugs outlined by this concept attainment activity.

	Yes
	No

	- slows down central nervous system
	- tobacco

	- alcohol
	- caffeine

	- feeling tired
	- increases activity of central nervous system

	- slows down brain activity
	- heart rate increases

	- painkillers
	- blood pressure increases

	Testers: (check yes or no) 

[image: http://aux.iconpedia.net/uploads/17927679221584148596.png]Yes     □ No        1. You become less aware of events around you.

□ Yes     [image: http://aux.iconpedia.net/uploads/17927679221584148596.png] No        2. Your body temperature increases.




Category: Depressants
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1.3 REF

Categories of Drugs

	Depressants
	Stimulants
	Hallucinogens

	
Slows down the central nervous system

	
Speeds up the central nervous system
	
Senses are distorted

	
Makes you feel less aware of events around you

	
Makes you feel alert
	
Might see things that aren’t there

	
Slows down reaction time

	
Makes you feel energetic
	
Might hear things that aren’t there


	
Feeling tired
	
Causes you to stay awake for long period of time

	
Changes your perception of events

	
Example: Alcohol

	
Example: Caffeine
	
Example: Ketamine
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1.4 H

Drug Categories

Create a concept attainment for hallucinogens and stimulants. In our next health class, you will give your concept attainment activity to a partner who will complete the activity.

1. Create a list of YES statements and NO statements for each of the 2 categories of drugs listed above. Then, identify 2 testers for each category. A partner will have to guess which category you are identifying.

Category A ____________________ (Leave this blank… your partner will complete this!)

	Yes
	No

	1.
	1.

	2.
	2.

	3.
	3.

	Testers: (write 2 statements that are either “yes” or “no” statements. Your partner will identify whether these are “yes” or “no” statements when they complete the activity!

O   Yes    O   No      1.

O   Yes    O   No      2.





Category B ____________________ (Leave this blank...your partner will complete this!)

	Yes
	No

	1.
	1.

	2.
	2.

	3.
	3.

	Testers: (write 2 statements that are either “yes” or “no” statements. Your partner will identify whether these are “yes” or “no” statements when they complete the activity!

O   Yes    O   No      1.

O   Yes    O   No      2.
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Lesson #2
Consequences of Substance Use and Abuse

Specific Expectations:
Students will:
	- outline the possible negative consequences of substance use and abuse (ex. fetal alcohol 	syndrome, effects of steroid use, accidents when drinking and driving)

Materials:
- Students will need their Categories of Drugs (1.4 H) homework sheet 
- Drug Use Continuum (2.0 H)
- Drug Use Continuum (2.0 REF)
- Wall Web Example (2.1 REF)
- Laminated card - “Consequences”
- 4 large pieces of chart paper cut in half (one heading at the top of each piece as follows: Impact on Family/Friends, Legal, Safety, School-Related, Health of Others, Mental Health, Physical Health, Financial)
- Appendix D - Carousel Strategy

Teaching/learning strategies:
- Introduction to lesson
	- Explain to students that in today’s lesson the focus will be on the consequences of substance 	use and abuse on the individual and on the people around them.

- Activity #1 - Homework

	- Ask students to take out their homework sheet, “Categories of Drugs” (1.4 H) from the 	previous lesson. Have students
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	exchange their sheet with a partner. Explain to students that they must complete their partner’s 	sheet and then hand it back to their partner to be checked for accuracy. Once all students have 	had an opportunity to complete the activity, ask student volunteers to identify the items they 	had placed in the “yes” column for the following categories: hallucinogens and stimulants. (10 	min)

- Activity #2 - Drug Use Continuum

	- Hand out a copy of the “Drug Use Continuum” (2.0 H) to each student. Explain to students that 	people sometimes move from one part of the continuum to another based on a variety of 	reasons. Have student volunteers read each stage of the continuum along with the description 	of each stage. (3 min)

	- Ask students to work with a partner in order to discuss why a person would move from being a 	“non-user” to an “experimental user” and then from an “experimental user” to any of the other 	stages. In the text box between each stage, students should record their ideas as to why this 	movement occurs. (10 min)

	- Take up suggestions offered by students as to why a person moves from one stage to the next. 	Refer to “Drug Use Continuum” (2.0 REF). Explain to students that moving from one stage to the 	next can be based on any number of factors including: issues with peers, trying to fit in, media 	influence, family issues, etc. It should also be noted that there is no particular progression from 	stage to stage. (10 min)

- Activity #3 - Consequences of Substance Use and Abuse Carousel

	- Introduce this activity by adding the laminated card, “Consequences” to the Wall Web as 	outlined in “Wall Web Example” (2.1 REF).

	- Divide students into 8 groups. Proceed through this activity using the Carousel Strategy (see 	Appendix D). (10 min)

	- Tell students that at the start of next day’s class, there will be an opportunity to share the 	information from each group. Refer to “Answers - Consequences Carousel” (3.0 REF).
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2.0 H

Drug Use Continuum

	Non Use:
	Never used a particular drug.

	Why might someone move to this next stage?




	

	Experimental Use:
	Has tried a substance once or several times. Use is motivated by curiosity about the drug effect and peer influence.

	Why might someone move to this next stage?




	

	Occasional Use:
	Use is infrequent and irregular, usually confined to special occasions (holidays, birthdays, etc.). Or when opportunities I present themselves directly. Availability, accessibility and affordability influence use.

	Why might someone move to this next stage?




	

	Regular Use:
	Use has a predictable pattern, which may entail frequent or infrequent use. The user actively seeks to experience the drug effect, of to participate in the drug-taking activities of the peer group. Usually s/he feels in control of the drug use. (i.e.  s/he can take it or leave it)

	Why might someone move to this next stage?




	

	Dependence Use:
	Use is regular and predictable and usually frequent.  The user experiences a physiological and/or psychological need for the drug.   S/he feels out of control vis-a-vis its use, and will continue to use despite adverse consequences.  Drugs are often used alone and daily activities may be planned around drug use.


(Adapted from: OPHEA Health and Physical Education: Grade 9-10 Module 3 Substance Use and Abuse, p.34)
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2.0 REF

Answers - Drug Use Continuum

	Non Use:
	Never used a particular drug.

	Why might someone move to this next stage?
	- see parents doing it
- easy access to substance
- friends talking about having tried it
- satisfy curiosity

	Experimental Use:
	Has tried a substance once or several times.
Use is motivated by curiosity about the drug effect and peer influence

	Why might someone move to this next stage?
	- see teens using on TV
- music videos show frequent substance use in videos (imitate role models) 
- see it as the “norm” to do at parties 
- to fit in 
- feel pressured because it is perceived that friends are doing it 
- don’t see it as harmful so use substances with friends and family
- parents allow it as long as they do it in their home 
- to rebel or defy parents 
- to deal with shyness or lack of confidence 
- to create a positive social image

	Occasional Use:
	Use is infrequent and irregular, usually confined to special occasions (holidays, birthdays, etc.) Or when opportunities present themselves directly.  Availability, accessibility and influence use.
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	Why might someone move to this next stage?
	- boredom
- to seem more mature
- no harm in having a little fun
- perception that this is the only way to have some fun.
- friends do it
- to gain attention from family or friends
- to be able to talk with strangers or feel comfortable in large groups
- to control pain
- to control weight
- to stay awake

	Regular Use:
	Use has a predictable pattern which may entail frequent or infrequent use. The user actively seeks to experience the drug effect, or to participate in the drug-taking activities of the peer group.  Usually s/he feels In control of the drug use (ex. s/he can take it or leave it)

	Why might someone move to this next stage?
	- has become a habit
- to avoid loneliness
- stressful events in life
- boredom
- friends use all the time
- low self-esteem, feeling of worthlessness
- to avoid family arguments or family problems
- to stay awake
- to feel more creative
- to forget disappointments

	Dependence Use:
	Use is regular and predicable and usually frequent. The user experiences a physiological and/or psychological need for the drug.  S/he feels out of control vis-a-vis its use, and will continue to use despite adverse consequences.  Drugs are often used alone and daily activities may be planned around drug use.


(Adapted from: OPHEA Health and Physical Education: Grade 9-10 Module 3 Substance Use and Abuse, p.34)
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2.1 REF

Wall Web Example

[image: \\WHS\teachers$\jh438\My Pictures\Adobe\Scanned Photos\Image1-110.jpg]
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Lesson #3
Consequences and Positive Coping Strategies

Specific expectations:
Students will:
	- outline the possible negative consequences of substance use and abuse (ex. fetal alcohol 	syndrome, effects of steroid use, accidents when drinking and driving)
	- describe the causes and symptoms of stress and positive ways (as opposed to substance use) 	to relieve stress

Materials:
- chart paper from previous lesson - Carousel Activity
- Answers - Consequences Carousel (3.0 REF), Wall Web Example (3.1 REF)
- Post-it notes or small pieces of scrap paper (enough for a small stack of notes for each student) 
- Appendix E - Post It, Pile It Strategy

Teaching/learning strategies:

- Activity #1 - Discussing Consequences from Carousel Activity from previous lesson

	- Have students return to the station they started at for the previous health class Carousel 	Activity. Ask students to take a couple of minutes to group ideas on the carousel paper in front 	of them. For example, they could circle similar ideas identified on the chart paper. (3 min)
	
	- Have students identify one or two speakers from each group who will present their findings to 	the class. While students are presenting, you may refer to “Answers - Consequences
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	Carousel” (3.0 REF) for this activity. After presenting the findings, each group can use a piece of 	string to link their consequences to the “Consequences” heading on the wall web as outlined in 	the “Wall Web Example” (3.1 REF) (20 min)

	- Bridge to next activity by explaining to students that there is a wide range of consequences 	resulting from using and/or abusing drugs. Knowing these consequences and recognizing that, 	for some people, stress is the reason they turn to drug use (as identified in previous lesson), the 	next activity will focus on stress and developing methods of positive stress management as 	opposed to using substances.

- Activity #2 - Post It, Pile It Stress and Stress Management

	- Explain to students that they will now be taking part in a “post it, pile it” activity to discuss 	stress and stress management. Refer to Appendix E for instructions for this strategy. The post it 	pile it strategy will be used separately for each of the questions outlined below. Students should 	be instructed through the entire strategy for each individual question. (10 -15 min)

	- Questions:

		1. Outline reasons why people in grade 8 might feel stressed. (After the students have 			followed the process for the strategy and have had an opportunity to share 3 responses 			from their group, move on to the next question.)

		(Some possible responses from the class might include: curfews from parents, difference 			in opinions with parents about appropriate clothing, parents not approving of peer 			group, trying to be accepted by peers, homework, assignments, tests, disagreement with 		siblings, money issues, lack of independence, etc.)
	
		2. What are the possible physical / mental symptoms that someone may experience 			when they are under a great deal of stress?
	
		(Some possible responses from the class might include: feeling isolated, feeling sick to 			your stomach, not eating enough, eating
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		too much, headache, trouble sleeping, feeling moody, feeling like you can’t 				control 	emotions, etc.)

		3. What are some positive ways of coping with stress that involve healthy behaviours?
			
		(Some possible responses from the class might include: playing a sport, going for 			a run, listening to music, writing in a journal, talking to a friend, sibling, parent 				or other trusted adult, playing with a pet, getting help from the teacher for time 				management, having a 	bath, etc.)

	- Complete the activity by summarizing the negative consequences associated with drug use / 	abuse and the possible outcomes associated with choosing healthy activities to deal with stress, 	anger or frustration.
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3.0 REF

Answers - Consequences Carousel

	Categories
	Possible Consequence

	Impact on Family/friends
	- lose trust
- disappointment
- change in peer group

	Safety
	- could get into a car with someone who has been drinking (accident)
- take part in high risk behaviours due to poor judgement

	School-Related
	- lower marks
- skipping classes
- more difficult to concentrate

	Mental Health
	- may feel guilty
- possible depression
- lack of motivation

	Physical Health
	- wide range of physical health concerns
- impaired brain function
- possibility of dependence
- anxiety
- inability to sleep
- memory and learning problems
- liver damage

	Legal
	- use of illegal substances - consequences from Youth Criminal Justice Act
- smoking prohibited on all school property (fines up to $1000.00)
- drinking illegal until age 19

	Health of Others
	- second hand smoke may cause cancer
- Fetal Alcohol Spectrum Disorder if drinking while pregnant
- premature or lower birth weight baby due to smoking while pregnant

	Financial
	- may lose job if you have a part time job, therefore loss of money
- cost of using drugs
- sometimes people steal to support their habit
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3.1 REF

Wall Web Example
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Lesson #4
Drugs: Get the Facts

Specific Expectations:
Students will:
	- Outline the possible negative consequences of substance use and abuse (ex. fetal alcohol 	syndrome, effects of steroid use, accidents when drinking and driving)

Materials:
- Class set of laminated cards (one set of “true” and “false” for each student) (4.0 L)
- Get the Facts (4.0 REF)
- Quiz, Quiz, Trade Cards (4.1 H)
- Drug Fact Sheets (4.2 H)
- Appendix F - Quiz, Quiz, Trade Strategy

Teaching/learning strategies:

- Activity #1 - Introduction
	
	- Explain to students that activities will focus on current research about adolescent use of drugs 	as well as facts about drugs.

- Activity #2 - Get the Facts - True/False

	- Hand out a set of True/False laminated cards (4.0 L) to each student. Explain to students that 	you will be reading a series of statements about drug use and abuse from the Ontario Student 	Drug Use survey which is a survey conducted in Ontario for grade 7 to 12 students. After reading 	each statement from “Get the Facts” (4.0 REF), students are to hold up either their “true” card 	or their “false” card based on what they believe about the statement. Use the “Get the Facts” 	(4.0 REF) sheet to discuss each of the
















119
Drugs: Get the Facts

	responses. At the end of the activity, ask students if they were surprised by any of the statistics 	presented. (10-15 min)

- Activity #3 - Quiz, Quiz, Trade - Consequences of Drugs 
	- In this activity, students will be making their own Quiz, Quiz, Trade cards.

	- Divide students into groups of 2 or 3 depending on the number of students in the class and the 	number of “Drug Fact Sheets” (4.2 H). Provide each group with one copy of a “Drug Fact Sheet” 	(4.2 H) and provide each student with one copy of the “Quiz, Quiz, Trade Card” (4.1 H). Instruct 	students to fold the “Quiz, Quiz, Trade” card on the dotted line. They should then consult with 	their group members and complete their card based on the information provided on the “Drug 	Fact Sheet” (4.2 H). Each group member should attempt to include different information on 	their “Quiz, Quiz, Trade”. Explain to students that for the heading “other consequences”, 	students should refer to the word wall and choose other consequences than physical and 	mental health for their cards. (10-15 min)

	- When all students have made their cards, you can have the class play the “Quiz, Quiz, Trade” 	game using the cards they have created. Refer to Appendix F for instructions for Quiz, Quiz, 	Trade. (10-15 min)

- Extension: Students could cut their quiz, quiz trade cards in half and place their cards on the wall web under the appropriate heading (hallucinogen, stimulant or depressant) or under one of the consequences.
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4.0 L

Laminated True and False Cards





TRUE


FALSE
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4.0 REF

Get the Facts

All of the following statements are from the Ontario Student Drug Use Survey (2005). (www.camh.net/research/osdus.html)

	Statement
	Response

	1. The percentage of grade 8 students who have used alcohol in the past year (2005) is greater than 50%.
	False
44.3% of Gr. 8 students used alcohol in the past year.

	2. The substance most often used by grade 8 students in the past year (2005) is cigarettes.
	False
The substance most used is alcohol, followed by cannabis, binge drinking (consuming 5 or more drinks at one time) and then followed by cigarettes.

	3. More males than females in grades 7-12 used cannabis (marijuana) in the past year.
	True
29% of males and 25.1% of females used cannabis in the past year.

	4. For all grades 7 to 12 students, there has been a decrease in smoking between 2003 and 2005.
	True
Smoking has decreased from 19% in 2003 to 14% in 2005.

	5.  There has been an increase in alcohol use for grades 7 to 12 students from 2003 to 2005.
	False
Alcohol use has declined slightly from 66% in 2003 to 62% in 2005.

	6. Fewer students in grades 7 to 12 reported being “drug-free” in 2005 compared to 2003.
	False
More students were drug free in 2005 than in 2003 (36% compared to 32%).

	7. Binge drinking increases significantly with grade level.
	True
Grade 7 (3%) and climbs to Grade 12 (42%)

	8. Males and females are equally likely to smoke
	True
Males (15%) and females (14%)

	9. More than 50% of smokers in grades 7 to 12 indicated that they attempted to quit smoking in the last year.
	True
Among smokers who attempted to quit, most reported attempting to quit once (45%) or twice (22%)

	10. People cannot become dependent on cannabis.
	False
8% of cannabis users (Gr. 7 to 12) report a dependence problem
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4.1 H

Quiz, Quiz Trade
Consequences of Drugs
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4.2 H

Drug Fact Sheets

Alcohol

Description:
Alcohol is the most commonly used drug and is actually a depressant that slows down the activity of the central nervous system. It is made through the fermentation of fruits and/or grains

Other Names:
Beer brew, suds, wine, vino, spirits booze, grog hooch, moonshine

Short-Term Effects:
At first the person feels more relaxed and less inhibited The person will not be able to think as clearly, and judgement and decision-making will be affected The person’s reflexes will be come slower, he or she will have trouble working and doing anything that requires any physical and mental co-ordination The person’s mood may change, he or she may become angry or take more risks If the person drinks a large amount of alcohol on a single occasion (binge drinking), the breathing system may slow down seriously or even stop, causing death (alcohol poisoning) The effects of alcohol may increase if combined with certain other drugs Short-term effects are intensified with binge drinking Hangover may occur (discomfort the next day due to rebound excitation of an alcohol-depressed nervous system Symptoms include headache low blood sugar levels, dehydration and irritation of the lining of the digestive system)

Long-Term Effects;
A person who drinks heavily on a regular basis may develop inflamed stomach or pancreas, cirrhosis of the liver, certain cancers of the gastrointestinal tract, heart disease, high blood pressure, and brain and nerve damage In men, especially the production of sex hormones will increase

In pregnant women, prenatal exposure to alcohol can cause Fetal Alcohol Syndrome (FAS) or Fetal Alcohol Effects (FAE) (facial abnormalities, growth deficiencies and damage to the central nervous system which can result in developmental delays, learning disabilities, and hyperactivity and memory deficits)

Legal Status/Consequences (in Canada):
The legal age to consume or purchase alcohol is 19 Legal controls regulate the consumption of alcohol in a place other than a residence, intoxication in public places the sale of liquor without a licence, and transporting alcohol

Alcohol may be given to a minor by the parent in the family home Individuals face liability issues regarding home hosting and social hosting in other locations.
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Cannabis

Description:
Marijuana comes from the dried tops, leaves, stems and seeds of the cannabis plant, which somewhat resembles oregano. It is smoked in pipes or in “joints.”

Hashish is a dried, caked resinous substance found as soft or hard chunks, usually mixed with tobacco and smoked. Hash oil is an oily extract, usually stored in small glass vials. It is the second most popular drug used by youth. The active drug is The (delta-9-tetrahydrocannabinol). Hashish and hash oil are more concentrated than marijuana.

Other Names:
Marijuana, hashish, hash, hash oil, The, pot, ragweek, dope, ace, Colombian, Mary Jane, spliff, hemp, weed, Thai sticks, ganja, “J” or jay, B.T., grass, reefer, roach

Short-Term Effects:
Person will get a “high feeling,” and become more relaxed and talkative. The person’s pulse rate, heartbeat and blood pressure will rise. Eyes may get red. After a while, the person will become quiet and sleepy. Short-term memory, concentration, and ability to think clearly will be impaired. With larger doses, the person may feel that sounds and colours are sharper or distorted. In a very large dose, the person may become confused, restless, excited; and may hallucinate. It can be used to control pain and nausea for some medical ailments, (ex.  chemotherapy, AIDS).

Long-Term Effects:
Regular, heavy use will make the person dependent on the drug. The person may lose interest in activities. The ability to learn new information is decreased. Problems with memory may develop. The person may also get infections more easily because of harm to the immune system. The person may develop chronic bronchitis, throat cancer, heart attack, stroke, and blood pressure complications.

Legal Status/Consequences (in Canada):
Buying, selling, using or possessing cannabis is illegal. Special permission can be given through the courts for use and possession for medical purposes.
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Tobacco

Description:
Tobacco consists of the crushed and dried leaves of the tobacco plant and is the second most popular drug.

The nicotine in tobacco is largely responsible for the short-term effects of smoking and its addictive nature.

Other Names:
Cigarettes, smokes, sticks, butts

Short-Term Effects:
The person’s pulse rate and blood pressure will rise. The person’s skin will become cooler. The amount of acid in the stomach will increase. The amount of urine produced will decrease. Activity in the person’s brain and nervous system will speed up first, and then slow down. The person’s appetite decreases. The person will be less capable of vigorous physical activity.

Long-Term Effects:
Blood vessels in the heart and brain will narrow or darken. The person will be short of breath and cough often. Infections in the lungs, such as pneumonia, are more likely. Chronic bronchitis or emphysema may develop. Cancer of the lungs, mouth, larynx, esophagus, bladder, kidney or pancreas is more likely. Stomach ulcers may develop. The skin ages prematurely. A pregnant woman who smokes is more likely to have a premature baby, or one with a lower birth weight. A woman smoker who takes birth control pills is more likely to develop blood clots and also increases her risk for heart attack and stroke. Hands get stained.

Legal Status/Consequences (in Canada):
There is no penalty for smoking under 19 in Ontario because there is no legal age to smoke. However, it is illegal to sell or supply tobacco to a person under 19 years of age in Ontario.

Smoking is prohibited on ALL school property (up to $1000 fine for first conviction) and is prohibited and/or regulated in public places.
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Ecstasy (MDMA, methylenedioxymethamphetamine)

Description:
Ecstasy is a psychoactive drug with hallucinogenic and amphetamine-like effects. It is sold in tablet, powder, or gelatine capsule form and is taken orally in doses of 50 to 200 mg. The tablets may be crushed and then snorted. It has no approved medical use. Ecstasy comes in different shapes, sizes, and colours depending on who is making it. It is produced through chemical synthesis, mostly in illicit laboratories, and is often called a “designer drug.” Ecstasy’s use has been associated with young people who attend “raves.” Recently it has also gained popularity among urban professionals at nightclubs.

Other Names:
E, XTC, Adam and Mitsubishi

Short-Term Effects:
Scientific evidence shows that earlier claims of ecstasy as a “safe drug” are unfounded. In low to moderate doses, it produces a mild intoxication, a strong sense of pleasure and feelings of euphoria, increased sense of sociability or closeness with others, enhanced communication skills and increased energy and confidence. Users may also experience an increase in sweating, increased blood pressure and heart rate, nausea, grinding of the teeth, jaw pain, anxiety or panic attacks, blurred vision, vomiting, insomnia, paranoia and convulsions. Higher doses of ecstasy may intensify the negative effects, and may produce a distortion in perception, thinking or memory. It also may produce psychosis, paranoia, hallucinations, and long-lasting bouts of anxiety or depression. There is a potential for strong negative effects and psychiatric complications that may last for days or weeks.

Additional Effects:
Ecstasy can interfere with the body’s ability to regulate temperature. Young people attending all-night raves sometimes over-exert themselves while dancing. Combine this with the heat, heavier sweating, and failure to drink enough fluids, and there is substantial increased risk of harm associated with the drug’s use. There have been several fatal incidents associated with ecstasy use. Deaths have occurred from kidney or cardiovascular failure induced by a very high body temperature and dehydration.

Long-Term Effects:
In animal studies, nerve damage has been well-documented. In humans, some serotonin nerve damage, causing memory and learning problems, has been shown. More information is needed on how much or how often ecstasy needs to be ingested before the user develops problems or experiences a serious adverse effect. There are reports of weight loss, confusion, irritability, depression, paranoia, psychosis and exhaustion. Reactions may be severe and unpredictable. Jaundice and liver damage have been reported.

Legal Status/Consequences (in Canada):
It is a controlled substance under Section 3 of the Controlled Drugs and Substances Act and is prohibited for sale in Canada.
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GHB (Gamma Hydroxy Butyrate)

Description:
GHB is produced naturally in the human body in small amounts. This drug may be taken by choice to heighten sensuality and tactile responses. When taken in larger amounts, and especially when taken in combination with alcohol or other drugs, GHB can be extremely dangerous.

In its liquid form, it looks and smells like water and has a slightly salty or solvent taste that can be easily masked. It is also available as a white powder or capsule.

Other Names:
Known as a rape drug, grievous bodily harm, liquid ecstasy, liquid X, easy lay, “G”

Short-Term Effects:
GHB is a central nervous system depressant, slowing down breathing and heart rate and making the user sleepy. The fine line between a low and high dose means it’s easy to take too much or too overdose. Too much GHB may cause nausea and vomiting, dizziness, drowsiness, amnesia and vertigo. A higher dose may cause a deep coma-like sleep. The person may vomit while sleeping and choke. An extreme GHB overdoes can result in depressed breathing, a lowered heart rate, loss of consciousness, seizures, coma and even death.

Long-Term Effects:
Because very little research has been done in this area, the long-term effects are unknown at this time. However, it is known that regular use of GHB can cause physical dependence. Stopping abruptly can result in anxiety, tremors, inability to sleep and other unpleasant, potentially dangerous side effects, including paranoia with hallucination and high blood pressure.

Legal Status/Consequences (in Canada):
It is not legally available in Canada. Buying, selling, using or possessing is illegal.
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Ketamine

Description: 
Ketamine is a fast-acting anaesthetic and painkiller used primarily in veterinary surgery, and also in other medical procedures. It has been used to incapacitate unsuspecting victims to prevent them from resisting sexual assault. It usually comes in a liquid form, but it is also found as a white powder or pill. The liquid is added to drinks or injected, usually into a muscle. The powder is mixed into drinks or snorted or smoked with marijuana or tobacco.

Other Names:
Known as a rape drug, special K, K, vitamin K, baby food, kit kat, ketalar, ketaset

Short-Term Effects:
Its effects are usually felt between one and ten minutes of taking the drug. The effect depends on how much is taken. Like all anaesthetics, it prevents the user from feeling pain and may cause vomiting. Eating or drinking before taking the drug increases the risk of choking on vomit. In lower doses, users may feel sleepy, distracted, withdrawn, confused and have a distorted perception of time and body. At higher doses, the user can become uncoordinated, may babble or chant, and experience temporary amnesia and hallucinations. At very high doses, ketamine slows down the beating of the heart, meaning less oxygen gets to the brain and muscles. As well, unconsciousness and even death may occur. If used regularly, the user becomes more tolerant to the effects of the drug.

Long-Term Effects:
Long-term effects are unknown at this time.

Legal Status/Consequences (in Canada):
Legally, ketamine is available only to veterinarians and doctors for medical use. Illegally, ketamine is stolen or diverted and is sold on the street or in clubs for recreational use. Buying, selling, using or possessing it for this purpose is illegal.
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Opiates

Description:
Opiates include natural substances, such as drugs from the opium poppy, and opiate-related synthetic drugs such as meperidine {Demerol®), oxycodone (Oxycontin®), codeine and methadone.

Technically, the term opiates should be used to refer only to drugs of natural origin.

This family of drugs is frequently referred to as narcotic analgesics or narcotics and is used medically for the relief of pain.

Other Names:
Junk, horse, smack, H., shit, skag (heroin), M, morph, Miss Emma (morphine), Meth (methadone) Percs (Percodan/Percocet®), Juice (dilaudid)

Short-term Effects:
The higher centres of the brain get briefly stimulated, but then the central nervous system gets depressed. There is an initial surge of pleasure or a rush. Restlessness, nausea, vomiting and dry mouth may develop. There is a warm feeling in the body and extremities will feel heavy. A user will go “on the nod” - a state where the use is in and out of consciousness. Breathing becomes slower. Pupils contract to pinpoints, Skin is cold, moist and bluish. Profound respiratory depression can result in death. Overdose is potentially high.

Long-Term Effects:
When opioids are used occasionally under medical supervision, there is little risk of addiction.

Chronic use or abuse of opioids can lead to psychological and physical dependence.

A person who uses opiates may experience infections from unsterilized needles, including infection of the heart lining and valves, HIV and AIDS, abscesses, cellulitis, liver disease and brain damage, depressed respiration in overdose, dependence, and withdrawal symptoms upon stopping drug.

Legal Status/Consequences (in Canada):
Some opiates can and are used legally in Canada under the supervision of a qualified physician.

Illicit opioids and the misuse of prescription opiates are illegal in Canada with regard to possession, trafficking, production, possession for the purpose of trafficking, production, importing or exporting and prescription shopping.
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Rohypnol

Description:
Rohypnol® is the brand name of flunirazepam, a benzodiazepine medication with sedative effects.

This drug can secretly be given to an individual to make that person less able to resist sexual assault. This drug may be taken by choice to heighten sensuality and tactile responses.

Since 1999, tablets have been made so that they dissolve more slowly in liquid, turning clear beverages bright blue and turning darker beverages murky, making the drug much easier to detect. When mixed with alcohol or other drugs, the effects can be fatal.

Other Names:
Known as a rape drug, roofies, roachies, La Rocha, forget pill, pasta, peanuts, ruffies, ropes, pappas, ro-shays, robinal

Short-Term Effects:
Depending on the amount taken, the person may feel anything from relaxed and calm, to drowsy and clumsy, to unconscious. Users can appear “drunk”, having reduced inhibition and judgement, slurred speech, weakness and staggering, dizziness, confusion and severe drowsiness. Effects are intensified when combined with alcohol, and often result in lack of memory, dizziness and periods of blackout from eight to 24 hours. Sedation begins in about 30 minutes, peaks within two hours, and lasts for about eight hours.

Long-Term Effects:
Long-term use can cause dependence. A withdrawal syndrome is caused by abrupt discontinuation.

Legal Status/Consequence (in Canada):
It is not legally available in Canada. It is illegal to possess, traffic, import or produce Rohypnol®.
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Solvents and Aerosols/Inhalants

Description:
Solvents and aerosols are substances that were never intended to be used as drugs. They are manufactured by the chemical industry to be used in all sorts of products, such as gasoline, shoe polish, paint removers, mode! airplane glue, nail polish remover, spray deodorants, hairsprays and insecticides. These are only a few of the hundreds of products that contain solvents and aerosols.

Other Names:
Glue, gas, sniff

Short-Term Effects:
Feelings of euphoria occur that are characterized by light-headedness, exhilaration and vivid fantasies. Nausea and drooling can develop. Sneezing and coughing can occur. There is a loss of muscular co-ordination. Reflexes are slow. The person is sensitive to light. Death from suffocation or heat failure and permanent brain damage could occur with one use.

Long-Term Effects:
Physical effects such as pallor, thirst, weight loss, nosebleeds, bloodshot eyes, and sores on the nose and mouth occur. There is interference with the formation of blood cells in bone marrow. Liver and kidney function is impaired. Mental confusion and fatigue may occur. Depression, irritability, hostility, paranoia may occur. Mental function is severely impaired due to brain damage. Lack of motor co-ordination and tremors may develop. Lead poisoning may develop.

Legal Status/Consequences (in Canada):
The possession or use of solvents and aerosols is not prohibited under federal or provincial law.



Reprinted with permission from Ophea [Take Action in Secondary Schools: An Educator’s Guide to Substance Use Prevention, 2007].
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Lesson #5
Making Decisions and Community Resources

Specific Expectations:
Students will:
	- apply the steps of a decision-making process to address age-specific situations related to 	personal health and well-being in which substance use or abuse is one of the factors
	- identify those school and community resources that are involved in education about substance 	use and abuse, and those involved in preventing and treating substance abuse

Materials:
- Risky Business (5.0 REF)
- Appendix G - Values Line
- IDEAL Decision-Making Model (5.1 H)
- Substance Use/Abuse Scenarios (5.2 H)
- Accessing School and Community Resources (5.3 H)

Teaching/learning strategies:
- Introduction to lesson
	- Explain to students that they will be discussing decision-making around topics related to 	substance use and abuse.

- Activity #1 - Values Line

	- Explain to students that there is an imaginary continuum going across the front of the 	classroom from one side to the other. At one end of the continuum, we will have an area called 	“very risky” and at the other end, they will have an area called “no risk”. In the
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	middle of the continuum, they will have an area called “somewhat risky.” Refer to the Values 	Line Strategy instructions in Appendix G and the questions provided in “Risky Business” (5.0 	REF) to work through this activity with the students. It is important to let students know that 	they will not be judged by giving their own opinion and that they should not be concerned with 	where their friends stand on the line. They need to think to themselves and stand where they 	believe they should stand along the line.

	- Read one statement at a time from “Risky Business” (5.0 REF). Students will position 	themselves along the continuum following each statement. (15min)

- Activity #2 - Review IDEAL Decision-Making Model

	- Provide each student with a copy of the “IDEAL Decision-Making Model” (5.1 H). Review the 	model with students by having volunteers read through each part of the model. (5 minutes)

	- Divide students into pairs. Provide each pair with one of the “Substance Use/Abuse Scenarios” 	(5.2 H). * Note: the scenarios will need to be cut into strips ahead of time, and there will be two 	or three groups with the same scenario. Ask students to complete their “IDEAL Decision-Making 	Model” sheet (5.1 H) with a partner. (10min)

	- Have volunteers present their IDEAL model to the class. Similar scenarios should be discussed 	together. (10 min)

- Activity #4 - Homework - Accessing School and Community Resources

	- Provide students with a copy of the handout, “Accessing School and Community Resources” 	(5.3 H) and review with students since this is a homework assignment.
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5.0 REF

Risky Business

1.  Your friend starts skipping classes because he/she is going to get high instead.

2.  You are at your friend’s house while his older brother is having a party. It appears to you that 	some of the people who are drinking a lot are intending to drive home.

3. Some of your friends recently started smoking. They are stealing the cigarettes from their parents and are encouraging you to join in.

4. You are staying over at a friend’s house with a group of other friends. Everyone is having a lot 	of fun, and you are up late talking, etc. One friend brings up the idea that he/she heard that it’s	a lot of fun to sniff airplane glue because it makes you feel high. Many of your friends think this is a great idea and decide to start looking for some glue.

5.  There’s an all ages dance at the community centre near your house. You decide to go with a group of your friends. First, you meet at one friend’s house and when you get there, everyone is already drunk. One of your friends is passed out because he/she is so drunk.

Some of the discussion points to be considered when having students explain why they stood where they did along the line are:

1.  How long has this been going on? How often has she/he been skipping classes? What type of 	drug is being used? Who else is there?

2. Are the parents home? Where are the keys? Can they be talked into calling their parents to pick them up or can they just stay over?

3. How long have they been smoking? Will it be a matter of time before they are caught?

4. What are some of the effects of sniffing? You are already having a good time, so why do this?
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5. Where are his/her parents? Is he/she breathing? Is he/she in the recovery position? Does he/she look pale? Who should you tell? Will telling an adult be harmful or helpful to your friend in this situation? If everyone goes to the dance, what will be the consequences if they are caught? Will the friends make good decisions at the dance?
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5.1 H

IDEAL Decision-Making Model

	


I
	
Identify the problem	
- What is the problem in this situation?
- How am I feeling?
- What is the other person feeling?

	

	



D
	
Decide upon possible decisions that could be made	
- There are usually many different solutions to a problem and many different decisions that could be made.
- What would you like to have happen instead of what is currently happening?

	

	


E
	
Evaluate the possible decisions
- From the decisions above in “D”, decide how each decision could be a good decision and/or a bad decision.

	

	

A
	
Act on your final decision
- Choose the decision that you think is the best one and apply it to the situation.

	

	


L
	
What have you learned	
- What did you learn about the decision you made?
- When you reflect back on this decision later, do you think it was a good or bad decision?

	


(Adapted from: OPHEA Supplement, Grade 9)
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5.2 H

Substance Use/Abuse Scenarios

	
1. You are at a friend’s house for his/her birthday party. While he/she is opening presents, his/her mom/dad brings down drinks and snacks, including some bottles of beer. You know your parents wouldn’t approve of underage drinking, but you are planning on sleeping over so they would never know.


	
2.  You and a friend are at the movies.  It was arranged that your older brother/sister would come to pick you both up after the movie. When he/she arrives, you can tell he/she has been drinking. You do not think it is safe to get in the car.


	
3. A friend of yours has recently been hanging out with a new student at school. You’ve noticed a significant change in his/her have been doing drugs. Your friend has been withdrawing from many activities he/she used to find fun, including quitting the soccer team at school. You are concerned for him/her.


	
4. A group of friends are hanging out at your house on Friday night. Your parents have gone out dinner.  One of your friends suggests that you take a couple of cigarettes from your parent’s pack. You aren’t sure you want to but you don’t want your friends to think badly of you.


	
5.  You are at a volleyball team social that is taking place at the house of an older team member. His/her parents are not home and some of the other team members have brought alcohol with them. They are encouraging you to drink. You are feeling the pressure because you are one of the youngest and newest members and just want to fit in.




140
Unit 2 - Lesson 5

5.3 H

Accessing School and Community Resources

Part of this assignment is to be completed with the help of your parent/guardian.

Parent Interview:

1.  	If I had a friend who had a substance abuse problem, how could I help them?





2.  	What community agencies could offer help to my friend?




	List two possible resources and their contact phone numbers and website address.

	1.




	2.




3.  	Do you know if there is anyone at my school that could help my friend?




4.  	How can I help my friend without getting him / her into trouble?





Parent/Guardian Signature:
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Lesson #6
Effective Communication Skills

Specific Expectations:
Students will:
	- apply the steps of a decision-making process to address age-specific situations related to 	personal health and well-being in which substance use or abuse is one of the factors
	- identify those school and community resources that are involved in education about substance 	use and abuse, and those involved in preventing and treating substance abuse

Materials:
- Accessing School and Community Resources (5.3 H) homework sheet completed
- DVD - Skills for Effective Relationships (Part I- Assertive, Passive, Aggressive)
- DVD - Skills for Effective Relationships (Part 2 - Delay, Refusal, Negotiation)
- DVD - Skills for Effective Relationships (Part 3 - Combination of Skills)
- Skills for Effective Relationships DVD Description (see Unit 1, 5.3 REF)
- Laminated Poster - Guidelines for Respondent (6.1 L)
- Model Role Play Scenario - Written Response (6.2 REF) 
- Role Play Scenarios - Written Response {6.3 OH)
- Overhead projector

Teaching/learning strategies:

- Activity #1 - School and Community Resources

	- Option #1 - Take up homework assignment - “Accessing School and Community Resources” 	(5.3 H). Ask students the following questions; 1. Who would you talk to at school if you had
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	a substance use problem (teacher, coach, guidance counsellor, youth worker)? 2. Who would 	you talk to in the community? Remind students that there are always people willing to help if a 	student is having trouble with substance use or any other issues. (10-15 min)

	- Extension Activity - students could compile a list of community resources that could be added 	to the Wall using the following heading - “School and Community Resources for Substance 	Use/Abuse”

	- Option #2 - Have a guest speaker from the school or community agency present to the class 	about their services as they relate to substance use. (ex. Public Health Nurse, Doctor from the 	community, Speaker from the Lung Association, Speaker from CAMH- Centre for Addiction and 	Mental Health, etc.) (20-30 min)

- Activity #2 - Reviewing Skills for Effective Communication

	- Explain to students that people are sometimes faced with situations in which they may be in 	conflict because of their values on a particular subject. This is something that sometimes 	happens with respect to substance use. Therefore, it is important to keep the decision-making 	model in mind when faced with these situations and it’s also important to practise using 	effective communication strategies. Explain that you would like to show students some 	examples of effective and ineffective ways to communicate their thoughts and feelings. Show 	students a clip from each part of the “Skills for Effective Relationships” DVD. Identify the clips 	you would like to show by reviewing the “Skills for Effective Relationships DVD Description” 	(6.0 REF). It’s important to show a clip from each section so that students see examples of 	assertive, passive and aggressive communication styles as well as delay, refusal and negotiation 	strategies. (10 min)

- Activity #3 - Identifying Guidelines for Responding

	- Direct students’ attention to the poster, “Guidelines for Respondent” (6.1 L). Explain to 	students that these are the guidelines you would like them to follow when they are responding 	to a conflict. It is also important that you tell students that
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	sometimes it is difficult to speak to someone during a conflict because the person might be 	under the influence of some type of substance or they may be acting so angry that students 	could be afraid for their safety. In these cases, it is important to delay the discussion until a later 	time. (2-3 min)

- Activity #4 - Model Role Play Demonstration - Written Response

	- Present a model for a written response by asking two students to take part in the model 	demonstration in front of the class. Provide the students with a copy of the “Model Role Play 	Scenario Written Response” (6.2 REF) and give them a minute to prepare. Proceed by having 	the two students demonstrate the role play to the class.

	- After students complete the demonstration, ask the class to refer to the “Guidelines for 	Respondent” poster to comment on the effectiveness of the written response provided by 	student B. Debrief completely. (5 min)

- Activity #5 - Practising Written Responses

	- Explain to students that after they have seen the model demonstration, they will have the 	opportunity to write a response based on each conflict scenario presented on the overhead.

	- Tell students that for these role play situations, it is important to keep in mind that each 	scenario is going to take place with someone they care about. In other words, it is not a 	friendship or relationship that they want to end because of the conflict. Therefore, they need to 	try to work it out by considering the guidelines for respondent as presented on the poster.

	- Put up the overhead, “Role Play Scenarios - Written Response” (6.3 OH) and keep all scenarios 	covered except the first one. Read the first scenario to students and then instruct them to think 	to themselves, consider the guidelines on the poster, and then to write their response on a 	piece of paper as if they are responding directly to the person in the scenario. After students 	have had an opportunity to write their response, ask volunteers to read their response to the 	class. Ask other students in the class to identify whether it was a good response based on the
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	“Guidelines for Respondent” poster. Also, ask the class if they have suggestions to improve the 	response. Continue to work through each of the scenarios in the same manner as outlined for 	the first scenario above. (10-15 min)

- Homework: Ask students to create a scenario related to substance use. Scenarios should be written in the same format as the scenarios presented on the overhead. Tell students that the scenarios they create will be very important because they will be used for an activity in the next health class. Students should try to make the scenarios as realistic as possible but need to remember the “no name rule” when creating their scenarios.
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Guidelines for Respondent - Laminated Poster

1. How do I feel?




2. What are my rights?




3. What do I want/need? Why?




4. What needs to be done?




5. Can it be a win-win situation?




6. Am I respecting the other person’s rights?



7. Is my response realistic?











147
Effective Communication Skills

6.2 REF

Model Role Play Demonstration - Written Response

Student A reads:
“I’m your friend and you have invited me to stay overnight at your home. I decided to bring some alcohol to have a little party. You are not impressed with my actions because you are worried about getting in trouble with your parents.”

Student B:
1. Think to yourself for a few seconds.

2. Look at the “Guidelines for Respondent” poster so that you know which considerations to keep in mind in order to respond.

3. Pretend you are writing down the following statement and then read it back to the teacher.

“You know, Chris, I feel like you have put me in a really difficult situation by bringing this alcohol to my house. You know that my parents would ground me forever if they found out we were drinking in my house. Besides that, I don’t even drink, and I didn’t know that you did, either. I really need you to get rid of the alcohol or I’m afraid you won’t be able to stay over.”
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6.3 OH

Role Play Scenarios - Written Response

	
“We are good friends but you suspect that I have been taking money out of your wallet to buy cigarettes from an older student.”


	
“We are supposed to meet at the mall. When I arrive with two of our other friends, you realize we have all been drinking. You are worried because we are drunk and your parents are picking us up from the mall later”


	
“You overhear me talking to another student in our class about sniffing glue at lunch. You don’t think I should be doing this.”


	
“My sister who is in grade 11 is having a party. I invite you over and ask you to bring some beer. You feel uncomfortable doing this.”


	
“I brought two cigarettes to school and want you to come with me off school property at lunch so that we can smoke them. You don’t want to smoke.”
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Lesson #7
Decision-Making and Making a Difference

Specific Expectations:
Students will:
	- apply the steps of a decision-making process to address age-specific situations related to 	personal health and well-being in which substance use or abuse is one of the factors 
	- identify those school and community resources that are involved in education about substance 	use and abuse, and those involved in preventing and treating substance abuse
	- outline the possible negative consequences of substance use and abuse (ex. fetal alcohol 	syndrome, effects of steroid use, accidents when drinking and driving)

Materials:
- Laminated poster - Guidelines for Respondent (6.1 L)
- Model Role Play Scenario - Verbal Response (7.0 REF)
- Role Play Scenario - Checklist (7.1 H)
- Role Play Scenarios (7.2 H)
- Media Campaign Assignment (7. 3 H)
- Media Campaign Assignment Rubric (7. 3 OH)

Teaching/learning strategies:

- Activity #1 - Share Scenarios Created by Class for Homework

	- Ask a few volunteers to share the scenarios they have created to ensure that the scenarios are 	written as required for the role play activity today. (3-5 min)

- Activity #2 - Model Role Play - Verbal Response
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	- Ask three students to demonstrate the model role play. Provide the students with the “Model 	Role Play Scenario - Verbal Response” (7.0 REF). Allow them a minute to review the scenario. 	Explain to the class that this is a model role play of a verbal response. In this situation there are 	three people involved. One person is the “reader”, another is the “respondent” and the third 	student is the “recorder.” Provide the recorder with the “Role Play Scenario - Checklist” (7.1 H).

	- Explain to the class that the reader will read the statement, and then the respondent will make 	a verbal response while keeping in mind the “Guidelines for Respondent” from the poster (6.1 	L) in the classroom. Once the respondent makes a response, he/she will turn over the scenario 	sheet and will write down their statement on the back in point form. Then, the recorder will 	provide immediate feedback to the respondent based on the checklist provided.

	- Ask the volunteers to demonstrate the model role play.

	- As soon as they have completed the process, including the feedback from the respondent, the 	students can sit down. (5 min)

- Activity #3 - Practise Verbal Response

	- Divide the class into groups of 3. One person is the “reader”, one is the “respondent” and the 	third is the “recorder.” The recorder will use “Role Play Scenario - Checklist” (7.1 H).

	- Hand out a copy of a scenario (7.2 H) to each person in each group. Or, you may wish to use 	the scenarios created by the students. Allow the groups about one minute to think about what 	they will say. The reader will read the statement, and the respondent will make a response 	keeping in mind the guidelines.

	- After the response, the recorder provides immediate feedback without discussion.

	- Students switch roles two more times and repeat the process so that all students have an 	opportunity to take on each role (reader, respondent and recorder).
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	- After each person has had an opportunity in each role, ask students to discuss and come up 	with the best response to the scenario.

	- Ask each group for their best response. You may want to have a few groups stand up to 	demonstrate their role play.   Explain that there are many different ways to solve issues, and 	that this activity demonstrates this point.

	- Explain to students that it is very important to work out ways to resolve conflicts with the 	people we care about. (15 min)

- Activity #4 - Media Campaign Assignment - Culminating Activity

	- Hand out a copy of the “Media Campaign Assignment” (7.3 H) to students. Review the 	assignment with students and show them a copy of the “Media Campaign Assignment - Rubric” 	(7.3 OH).

	- Explain to students that this is their opportunity to demonstrate what they have learned in this 	unit with respect to consequences of substance use/abuse, positive methods of coping with 	stress and other difficulties, and community and school resources.

	- Provide students with a due date for this assignment. (15 min)
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7.0 REF

Model Role Play Scenario Verbal Response

1. Reader:

Speak directly to the person in your group who is the respondent.

Say, “I’m a friend of yours. We are at my house before the school dance. I bring out some beer that belongs to my parents and open a couple. I offer it to you, but you aren’t impressed. My parents are upstairs while this is happening.”

2. Respondent:

Pause for a second and look at the “Guidelines for Respondent” poster on the wall.

Then, respond by saying, “I appreciate the offer of a beer but I don’t drink and I didn’t realize that you did either. I’m worried that you are going to get in trouble with your parents and I’m worried that we will be in a lot of trouble at school if we show up after drinking. I think you should get rid of that beer and that we shouldn’t drink it.”

Turn paper over and pretend to write down your response on the back of the paper

3. Recorder:

Provide the “respondent” with verbal feedback after you check off the appropriate areas on the checklist provided.
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7.1 H

Role Play Scenario Checklist

Please check the following boxes after listening to the response:

	Criteria
	Strongly agree
	Agree
	Disagree
	Strongly Disagree

	
1. Uses a calm voice

	
	
	
	

	
2. Uses eye-contact

	
	
	
	

	
3. Explains what they want

	
	
	
	

	
4. Explains why it is a problem

	
	
	
	

	
5. Explains what needs to happen to resolve the problem

	
	
	
	

	
6. Respects rights of the other person

	
	
	
	

	
7. Response is realistic

	
	
	
	

	
8. Overall, the response was good

	
	
	
	



Name of reader:

Name of respondent:

Name of recorder (you):
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7.2 H

Role Play Scenarios

	
1. “I’m your good friend. You notice that I smell like smoke every day after lunch. You know that I go home for lunch and you wonder if I might be smoking. You are not impressed with this because you understand the consequences of smoking.”


	
2. “You and I are good friends. We are going to watch an important playoff hockey game at the local arena. On the way to the game, we meet up with some other friends and they have been drinking. They offer some to us, and I say yes and you say no. I start drinking a lot. By the time we arrive at the arena, I’m really drunk. You are worried that I am too drunk to go into the arena.”


	
3. “You are at my house after school because we are working on a homework assignment. My older brother comes in and tries to get us to smoke up with him. I have been doing it a lot so I agree. You are uncomfortable with this.”
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4. “You are planning to attend a party with me and a couple of our other friends. Your new older girlfriend/boyfriend is bringing some liquor from home and we are planning on having a few drinks before going to the party. You don’t want to drink but you are afraid that if you don’t, your girlfriend/ boyfriend won’t think you are cool anymore.”


	
5. “We have been friends for a long time. I tell you that I am thinking about lending my Ipod to a guy in our class for a week because he is going to get us some beer for the weekend. You don’t think this is a good idea.”


	
6. “We are really good friends. The new boy/girl you are hooking up with invites us to smoke up at lunch. I don’t want to do drugs so you say no as well, even though you know your new boyfriend/girlfriend will make fun of you for hanging out with ‘losers’. You want to maintain your relationship with me, but are worried your new boyfriend/girlfriend will break up with you.
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7.3 H

Media Campaign Assignment

1. Work in a group of 2 to 4 people.

2. Create a form of media (ex. poster, advertisement, magazine ad, song, poem, etc.) that informs other students in the school of the following:

	a) Consequences of substance use and abuse

	b) At least one community agency involved in education, 	prevention or treatment of substance 	use and abuse

	c) At least one school resource involved in education, prevention 	or treatment of substance use and abuse

	d) Alternative and positive ways of coping with stress and other 	issues (as opposed to using substances)



Assignment due date: ______________________
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7.3 OH

Media Campaign Assignment - Rubric

	Achievement Chart  
Knowledge/Skill  
Category    
	Learning Expectations

	Communication
	Outline the possible negative consequences of substance use and abuse (ex. fetal alcohol syndrome, effects of steroid use).

	Understanding of Concepts
	Identify those school and community resources that are involved in education about substance use and abuse, and those involved in preventing and treating substance abuse.

	Active Participation
	Describe causes and symptoms of stress and positive ways (as opposed to substance use) to relieve stress.

	Indicators
	Level 1
	Level 2
	Level 3
	Level 4

	Negative consequences of substance use and abuse
- legal, financial, health of others, physical and mental health, school-related consequences, and safety
	- Demonstrates very little understanding of the concepts.
- Communicates poorly making many errors or omissions.
- Rarely uses appropriate terminology.
	- Demonstrates understanding of a few of the concepts.
- Communicates with some clarity, making some errors or omissions.
- Sometimes uses appropriate terminology.
	- Demonstrates understanding of most of the concepts.
- Communicates clearly and precisely, making few errors or omissions.
- Usually uses appropriate terminology.
	- Demonstrates understanding of all or almost all of the concepts.
- Communicates clearly and precisely, making no, or almost no errors or omissions.
- Uses appropriate and accurate terminology.

	Identification of school and community resources involved in education, prevention and treatment of substance use and abuse.
- health unit, parents, teachers, guidance, principal, community agencies, Church, Kids Help Line, etc.
	- Demonstrates very little understanding of the required concepts with major errors or omissions.
	- Demonstrates understanding of few of the required concepts with major errors or omissions.
	- Demonstrates understanding of most of the required concepts taught with few errors or omission.
	- Demonstrates understanding of all or almost all of the concepts with no errors or omissions.

	Identification of positive coping strategies
-exercise, journal writing, time management, talking with others, etc.
	- Demonstrates very little understanding of the required concepts with major errors or omissions.
	- Demonstrates understanding of few of the required concepts with major errors or omissions.
	- Demonstrates understanding of most of the required concepts taught with few errors or omission.
	- Demonstrates understanding of ail or almost all of the concepts with no errors or omissions.
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APPENDIX A

Wall Web

The wall web will be used throughout the unit. Each time students study a new concept, this can be added to the Wall Web. For example, when students research the various types of drugs, this information can be added to the wall web. In addition, the “effects of drug use” can also be added. String can be used to connect each of the ideas on the wall web. This strategy will help students connect ideas discussed in the unit. It will also provide a visual representation of concepts learned during the unit.

[image: ]


[bookmark: _GoBack]
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APPENDIX B

Concept Attainment

Concept attainment is used in the unit to allow students to use critical thinking skills. In this particular unit, the strategy is used in such a way that the students will do the following:

1. Read through the statements in the “yes” column and the “no” column. They will try to decide what the “answer might be by applying the ideas in the “yes” column to the concept and by attempting to figure out why the statements in the “no” column do not meet the criteria for the concept.

2. Students will read the “testers” to decide whether they fit in the “yes” or “no” column.

3. Students will decide which concept is being identified. Once they have decided, the “Think, Pair, Share” strategy (as outlined in Appendix C) should be used so that students have an opportunity to discuss their ideas with a partner.

(Adapted from Beyond Monet - The Artful Science of Instructional Integration by Barrie Bennett and Carol Rolheiser, 2001)
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APPENDIX C

Think, Pair, Share

1. After asking students a question, ask them to think to themselves for a few seconds about the answer.

2. Ask students to turn to a partner and discuss what they have just been thinking. Each partner should have the opportunity to speak. Tell students to be prepared to give a response to the entire class once they have finished talking to their partner.

3. Ask some of the pairs to tell the class what they discussed.

(Adapted from Beyond Monet - The Artful Science of Instructional Integration by Barrie Bennett and Carol Rolheiser, 2001)
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APPENDIX D

Carousel Strategy

1. Provide each group with one marker and a piece of chart paper.

2. Each piece of chart paper should already have the heading written on it as outlined in the materials list for this lesson.

3. Have each group start at a different piece of chart paper. Explain to them that they will have one person responsible for recording. That person will have the marker and take it from station to station as the group moves.

4. The group will begin at their assigned station. Allow students one minute before moving them on to the next station. Students should have an opportunity to share and record ideas on each paper.

(Adapted from Beyond Monet - The Artful Science of Instructional Integration by Barrie Bennett and Carol Rolheiser, 2001)
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APPENDIX E

Post It, Pile It Strategy

1. Divide students into small groups (approx. 4 students per group).

2. Ask students to number themselves 1 to 4.

3. Each student should be given a stack of post-it notes.

4. All students should individually write down their ideas on the post it notes.
	One idea should be written on each post it note and then piled beside the person who wrote it. 	All students in the group should be writing at the same time.

5. Once each student has completed this task, they are to discuss their ideas with the group using the following strategy. Starting with person number one, they are to share their first idea that is written on a post it note and place it in the middle of the desk. If any other member has the same idea on their post it, they are to place it on top of the original idea.

6. Next, the number two person should post one of their ideas. Other group members who have a similar idea should post their note on top of the original. A new pile should start with each new idea posted.

7. Go around the group placing post it notes in the centre until all the post-it notes are gone from each group member. By the end of the activity, there should be several ideas grouped together in the middle of the desk.

8. Have each group choose 3 of their examples that they want to share with the larger group.

(Adapted from Think Literacy Cross-Curricular Approaches Grades 7-12, 2005)
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APPENDIX F 

Quiz, Quiz, Trade Strategy

1. Every student in the class needs to have a “Quiz, Quiz, Trade” card.

2. The answer should be on one side of the card (that will face the person quizzing when they hold it up). The other side of the card will have clues or questions written on it.

3. Each person in the class has their card in one hand and raises their other hand until they find a partner in the class. Once they find a partner, they put their hand down.

4. Play rock, paper, scissors. The winner gets to quiz first. This will be student A.

5. Student A shows their partner (student B) the side of the paper with all of the information or clues on it.

6. Student B attempts to figure out the answer (in this case, the type of drug). 

7. Student A tries to coach student B to get to the right answer. Once the answer is shared, it is now B’s turn to quiz student A in the same manner as above.

8. Once this answer has been discovered, students trade cards, and then raise their hands until they find another partner. The process continues with this new partner.

(Adapted from Think Literacy Cross-Curricular Approaches Grades 7-12. 2005)
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Appendix G

Values Line

1. Identify a continuum line in the classroom. Tell students the criteria on each end of the continuum and the middle section.

2. Read a statement to students and ask students to think to themselves before moving anywhere. After a few seconds, ask students to stand up from their chairs and to move to a spot along the continuum. Every student must be on the continuum facing the teacher.

3. Once students have placed themselves along the values line, it is a good idea to use the “Think, Pair, Share” strategy as outlined in Appendix C so that students have an opportunity to turn to a partner and discuss why they stood where they are on the continuum. The teacher can then ask pairs of students what they discussed.

4. Continue with the next statement and have students move to a different spot on the continuum if necessary.

5. Continue until all statements have been read.

(Adapted from Beyond Monet - The Artful Science of Instructional Integration by Barrie Bennett and Carol Rolheiser, 2001)
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